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(5) evaluating what has been acquired’(1981: 3)

Introduction
In foreign language education, learner autonomy at university
level is essential for learners to survive in this technological world,

David Little defines autonomy as ‘essentially a matter of the
learner's psychological relation to the process and content of
learning’ (1991: 4)

especially in relation to lifelong learning skill. But before the

Leslie Dickinson views that 'Autonomy is a situation in which

promotion of learner autonomy among university language learners,

the learner is totally responsible for all the decisions concerned with

we need to assess their motivational level for language learning,

his or her learning and the implementation of those decisions'. (1993:

attitudes towards learner autonomy and autonomous learning

330)

practices to determine if they are ready for learner autonomy. Thus

Phil Benson (2001) views autonomy as a political measure,

university language teachers can make informed decisions regarding

‘Autonomy is a recognition of the rights of learners within

the promotion of learner autonomy both inside and outside the

educational systems'.
Wenden argues that ‘autonomous learners have acquired the

classroom.

learning strategies, the knowledge about learning, and the attitudes
Literature Review
Learner autonomy has been a buzz word in foreign language
education in the past decades, especially in relation to lifelong
learning skills. It has transformed old practices in the language
classroom and many self-access language learning centers have been
established. More flexible way of organizing the classroom activities
is demanded.

Language teaching is now seen as language learning

with learner at the center of our attention.
The term “learner autonomy” was first proposed in 1981 by
Henri Holec. He defines learner autonomy as “the ability to take
charge of one’s own learning”. Then he further explained it as
follows:
“To take charge of one’s own learning is to have, and to hold,
the responsibility for all the decisions concerning all aspects of this
learning, i.e.:
(1) determining the objectives;
(2) defining the contents and progressions;
(3) selecting the methods and techniques to be used;
(4) monitoring the procedure of acquisition properly speaking
( rhythm, time, place, etc.);

that enable them to use these skills and knowledge confidently,
flexibly, appropriately and independently of a teacher’ (1991: 15)
Cotterall holds the view that ‘Learner autonomy is the extent to
which learners demonstrate the ability to use a set of tactics for
taking control of their learning’ (1995: 195)
Pintrich defines autonomous learning as ‘an active, constructive
process whereby learners set goals for their learning and attempt to
monitor, regulate, and control their cognition, motivation, and
behavior, guided and constrained by their goals and the contextual
features in the environment’. (2000:453)
In recent years, scholars abroad and at home have carried out
researches to explore the factors which influences learner autonomy.
Studies have revealed that leaner autonomy is affected by a great
variety of factors. Researches have shown that learner’s motivation
for language learning and learner’s attitudes toward language
learning are two important factors, which exert influences on learner
autonomy（Deci & Ryan 1985；Dickinson 1995；Dornyei & Csizer
1998；Spratt & Chan 2003；Cotterall 1999；Littlewood 1996；
Ushioda 1996). In Oxford and Nyikos’s (1989) views, factors
affecting learner autonomy include gender, age, cultural background,
motivation, language proficiency, among which motivation is the
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most significant factor that have effect on language learning. Studies

beliefs and influence one’s behavior. Attitudes towards autonomous

have revealed that learner’s motivation, attitudes and beliefs exert

learning have often been seen as those psychological characteristics

considerable influence on their autonomous learning. Gardner (1985)

that predispose individual to take responsibility for their own

views that motivation is the crucial factor that decides students’

learning behavior（Long, 1994, Little, 1999）

involvement in learning, and if students are highly motivated, they

Wenden (1991) thinks that attitudes consists of three major

will fully participate in learning. Littlewood (1996) holds that

components, cognitive, affective and behavioral component. The

motivation is a kind of willingness that plays the key role in learner

cognitive component refers to the thoughts and beliefs about the

autonomy. Gardner (1996) views that motivation is the efforts (made

object; in language learning it refers to what learners believe about

for reaching the goal) + desire (to reach the goal) + positive attitudes.

their role in the learning process, or about their capacity as language

Ellis (2000: 715) points out that ‘generally speaking, motivation

learners. Affective component concerns with feelings, moods and

refers to the efforts made by the learners due to their learning needs

emotions about the object; behavior component predispose people to

and desires. Researchers generally believe that as the driving force

act in certain ways. Learners who hold positive attitudes towards

and psychological reason for making efforts and making academic

autonomy are more likely to take responsibility in learning than

achievements, motivation propels the learner’s behavior and action.

those who hold negative attitudes towards learner autonomy.

Ushioda（1996) holds the view that motivation determines the learner

Autonomous language learning behavior might be supported by a

autonomy, which views that needs determine the motivation, while

particular set of beliefs and attitudes, and the beliefs learner hold

motivation stimulate and sustain the behavior and action, aiming

may contribute or impede the development of their potential for

these behavior and actions towards the goal。Only when learners are

autonomy (Cotterall, 1995). Without positive attitudes and beliefs,

motivated, can they take initiatives in making study plans, determine

leaner autonomy can’t proceed.

the learning content, employ strategies to complete the tasks,

Wenden(1991) identifies two beliefs which are central to

monitor the learning process and evaluate learning outcome. The

language learners’ attitudes towards learner autonomy, beliefs about

motivational intensity directly exerts influences on learner

their role in learning process and beliefs about their capacity as

autonomy.

learners, which are important as they determine their degree of

Recently, there are considerable studies exploring the leaner’s

willingness to take responsibility.

For years language educators

beliefs in classroom setting. More and more researches have

generally believe that language learners will bring their attitudes,

indicated that research on learner beliefs will help learners and

beliefs, their language learning experiences and expectations to the

teachers to have a better understanding of language learning process,

language classroom (Benson 2001; Nyikos & Oxford 1993; Oxford

and how learners’ beliefs affect the language learning process. This

1992). MacIntyre (1994) proposes three fundamental factors that

deeper understanding will help language teachers to cultivate

have impact on learners’achievement, namely motivation, attitude

leaners’ positive beliefs and attitudes so as to promote the learner

and learning situation. Positive attitudes are conducive to the

autonomy（Cotterall 1995. Researches abroad and at home have

increased motivation, while negative attitudes have opposing effect.

demonstrated that learning beliefs exert crucial influence on learning

In short, attitudes the learners hold have a profound influence on

process and learner’s behavior. The beliefs and attitudes the learner

their learning behavior. Language learners should develop positive

hold will promote or impede the development of learner autonomy

attitudes towards autonomy if they are to take the responsibility for

and learner’ attitudes towards the learner autonomy will influence or

their learning. Studies have shown that (Gardner, 1985) there is a

decide whether they will undertake autonomous learning behaviors.

direct correlation between motivation and attitudes, that is

How learner view the language learning, teacher’s role and student’s

motivation constitute a positive attitude combined with effort and

role will exert influence on the behavior of learners, thus we need to

desire. Learners who hold positive attitudes towards learner

understand these beliefs and attitudes. Wenden (1998:52) defines

autonomy, compared with those who hold negatives attitudes toward

attitudes as: ‘learned motivations, valued beliefs and evaluations,

learner autonomy, are more likely to take responsibilities in language

what one believes is acceptable or responses oriented towards

learning. In view of this, it is important to find out how learners feel

approaching or avoiding’. In a way, attitudes are “part of one’s

about moves towards greater autonomy (Wenden, 1991:146),

perception of self, others, and of the culture in which one is living or

therefor before any efforts aiming at promoting leaner autonomy are

the culture of the target language” (Brown, 1987:126) ,

For her,

made, we need first understand their attitudes towards leaner

two kinds of attitudes are crucial: attitudes learners hold about their

autonomy and encourage them to reflect on their beliefs about

role in learning process and their capacity as learners(1998:53). In a

learning. Many empirical researches have been done to probe the

sense, attitudes are a form of metacognitive knowledge. Wenden

influence of leaner’s attitudes on language learning. Bacon and

(1991) summarize the characteristics of attitudes as: attitudes always

Finnerman (1990) employs a questionnaire to investigate attitudes,

have an object; attitudes are evaluative, attitudes predispose to

motives and strategies of university foreign language students,

certain action. Attitudes refer to enduring positive and negative

Broady (1996) carried out a research on learner attitudes towards

feelings about somebody or something which are driven by their

self-direction among university foreign language learners and
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tentatively concluded that different types of individuals might have

fact, one of the most significant functions of web-based language

distinct set of attitudes towards autonomy. Chan, Spratt and

learning is that they provide students with authentic learning

Humphreys (2002) have conducted a large-scale study on learner

materials. There is no doubt that, web-based language learning

autonomy with a group of tertiary students at the Hong Kong

facilitates students’ autonomous learning.

Polytechnic University. The study investigates students’ views of
their responsibilities and decision-making abilities in learning

The present study

English, their motivation level and the actual language learning

This study investigates the motivational level, the attitudes

activities they undertook inside and outside the classroom. She finds

towards learner autonomy and out-of-class autonomous learning

that motivation exerts significant influences on leaner’s autonomous

practices of Chinese university English language learners. In the

learning behaviors. Chan (2003) has also carried out a study on 20

study, the following questions are addressed.

students from Hong Kong Polytechnic University, regarding their
language learning attitudes, learning methods and their perceptions
and expectations on autonomous language learning, which reveals
that students demonstrate great enthusiasm towards learner
autonomy, but the majority of students lack confidence in their
autonomous language learning ability.

(1) What is the status of motivation level of Chinese university
English language learners?
(2) What are the attitudes of Chinese university English
language learners towards learner autonomy?
(3) What are the out-of-class autonomous language learning
practices of Chinese university English language learners?

Most researches are concerned with learner’s attitudes toward

(4) What is the relationship between students’ motivation level,

language learning in general, few researches are conducted to probe

their attitudes towards learner autonomy and their out-of-class

learners’ attitudes towards learner autonomy. Most Chinese

autonomous language learning practices?

researchers and scholars are concerned with the exploration of the

(5) Are there any significant differences in their attitudes

concept of learner autonomy and theoretical discussion on autonomy,

towards learner autonomy and their out-of-class autonomous

few researches have probed the learners’ attitudes toward autonomy

language learning practices between different motivation groups?

and their autonomous learning behaviours, particularly among
Chinese university language students.
Compared with studies abroad, Chinese studies on learner
autonomy mainly focus on theoretical discussion on autonomy（Zhen

(6) For learners who hold positive attitudes towards learner
autonomy and learners who hold negative attitudes towards learner
autonomy, are there any significant differences in their out-of-class
autonomous learning practices

2000； Hua 2001；Peng 2002；Wei 2002； Xu & Zhan 2004）
，

66 senior English language students from Beijing International

assessment of autonomous learning；learner’s autonomous learning

Studies University participated in the current study. The study uses

ability,

self-efficacy, learning strategy and learner’s autonomous

both qualitative and quantitative research method. The quantitative

learning ability and learning beliefs and learner autonomy；but few

study is in the form of a questionnaire, which aims to investigate the

research study the factors influencing learner autonomy and few

motivational level, attitudes towards learner autonomy and

researches explore the learner’s motivation, attitudes and their

out-of-class autonomous learning practices of participants. In

autonomous learning behaviour.

addition, the qualitative study is in the form of structured interview

Researches have shown that learner’s attitudes and beliefs

with 30 participants randomly selected from students who take part

might have profound influences on their learning behavior (Bandura

in the questionnaire survey to probe the research questions in depth.

& Schunk 1981; Cotterall 1995), Attitudes the learners hold have a

The questionnaire used in the current study consists of three

profound influence on their learning behavior. New technologies

sections.

have transformed in-class and out-of- class learning environment and

Section one: students’ motivation for language learning;

improve the learning outcomes. With the necessity of lifelong

Section two: students’ attitudes towards learner autonomy;

learning and

Section three: students’ out-of- class autonomous language

technological development, language learning

environment is changed dramatically--- it is not restricted in the

learning practices.

classroom as it can happen anytime, anywhere outside the classroom,

In addition, the questionnaire is written in Chinese in order to

thus both in and out-of-class autonomous learning will be the focus

make participants fully understand the items. The design of the

of future research. With technology, leaners can learn the language

questionnaire is based on literature on learner autonomy（(Benson &

autonomously via web-based learning and mobile learning, which

Voller, 1997; Benson, 2001; Holec, 1981; Boud, 1981; Littlewood,

will greatly enhance the learner autonomy. Warschauer, Turbee &

1999; Wenden, 1991; Dam, 2001; Pemberton et al, 1996; Chan, 2001

Roberts (1996) stated web-based language learning can enhance

& 2003). The items for the questionnaire are rated on a five-point

students’ learner autonomy.

Likert scale.

Learner autonomy can be improved with the assistance of web

In the first section of the questionnaire, the participants are

tools. In more recent research, online language learning has a direct

required to self-report their motivational level for language learning.

impact and considerable influence on students’ language learning. In

The four choices for this part (highly motivated, moderately
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as slightly motivated.
In the follow-up interviews, students were asked to evaluate
their motivation for language learning. The interviews revealed fairly

students’ attitudes towards learner autonomy. The third section

consistent responses. Only 12% of interviewed students view

of the questionnaire measures students’ out-of-class autonomous

themselves as highly motivated; 76% view themselves as moderately

language learning practices. Besides, all items are rated on a

motivated, 12% view themselves as slightly motivated.

five-point Likert scale.

In short, evidence from the results for both questionnaire

Statistical software for social science is employed to check the
internal consistency of the questionnaire. In this study, the
Cronbach’s alphas for the scale for measuring attitudes of
participants is 0.721, while the Cronbach’s alpha for the scale for
measuring out-of-class autonomous language learning practices is
0.886, which shows that both scales are of high reliability.
The survey is administered to 66 university English language
students at Beijing International Studies University. After the
participants have completed the survey, 66 questionnaires are

survey and interviews all suggested, students’ motivation for
language learning are not very high.
Attitudes towards learner autonomy
The second section of the questionnaire asked students about
their attitudes towards leaner autonomy. Table 2 summarizes the
results regarding their attitudes towards leaner autonomy.
Table 2

Attitude Total

N

Percent

Cumulative Percent

36-40

1

1.5

1.5

41-50

3

4.6

6.1

51-60

18

27.7

33.8

61-70

34

52.3

86.1

71-80

9

13.9

100

81--90

0

0

100

91-100

0

0

100

collected, among which, 65 are valid. After the survey, 30
participants who take part in the questionnaire survey are randomly
selected for structured interviews in order to get more additional
information, which can supplement the findings from the
questionnaire survey. The interview is conducted in a relaxing and
comfortable atmosphere. In order to relieve participants’ anxiety, the
interview is conducted in Chinese. The interview is recorded and
transcription is made for the data analysis.
After the data collection, statistic software for social science is
employed to analyze the data in order to address the research
questions. To fulfill the purpose of the study, descriptive analysis,
Pearson-correlation analysis, ANOVA and Independent samples T
test are performed. Interview data is analyzed.

Students’ Attitudes towards Learner Autonomy

As shown in table 2，among 65 participants in the survey,
13.9% of the participants possess positive attitudes towards learner
autonomy, while for the majority of the participants ( 52.3% ), the
students’ attitudes towards leaner autonomy is not very positive.
33.8% of participants are not enthusiastic about learning the
language autonomously.
Statistics analysis for students’ attitudes towards learner

Results and Discussion

autonomy revealed that participants hold certain positive attitudes
Student responses will be presented and discussed according to
the three main sections of the questionnaire, which were: (a)
students’ motivation for language learning; (b) students’ attitudes

towards learner autonomy. Table 3 summarizes the results as
follows.
Table 3 Students’ Positive Attitudes towards Learner Autonomy

towards learner autonomy; (c) students’ out-of- class autonomous

Positive Attitudes towards Learner Autonomy

Percent

language learning practices. Results of the students’ interviews will

prefer reading books of my own choices

84.6%

also be presented in the discussion.

Prefer to use all kinds of resources to search for information in

Motivation

order to understand learning material better

The first section of the questionnaire asked students to
self-report their motivational level for language learning. Table 1
summarizes the results regarding their motivational level for
language learning.

Prefer to work out my own strategies

to improve my English

Often discuss with my classmates or ask teacher for help
when meet problems in study
Prefer to set my learning goals

Table 1 Students’ Motivation for language learning
Group

N

Valid Percent

Cumulative Percent

Low-motivation

9

13.8

13.8

Medium-motivation

44

67.7

81.5

High-motivation

12

18.5

100

As shown in table 1, 18.5% of participants regard themselves as
highly-motivated in English language learning, 67.7 % regard
themselves as moderately motivated, while 13.8% regard themselves

83.1%
76.9%
73.8%
72.3%

Prefer collaborative mode of learning, with teacher’s lecture
and students discussion each accounting for half of time in

72.3%

class
Prefer to identify my own weakness in learning English and
try to work out my own way to improve English
Prefer to choose learning tasks and activities in class

70.8%
56.9%

As indicated in table 3， 84.6% of participants prefer reading
books of their own choices, 83.1% of participants prefer to use all
kinds of resources to search for information in order to understand
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learning material better. 76.9% of participants prefer to work out

Prefer to learn with the guidance of teacher in class

their own strategies to improve their English, when meeting

Prefer teacher to decide learning objective of English

problems in study, 73.8% of participants often discuss with their

course

66.1%
60.0%

classmates or ask teacher for help. 72.3% of participants prefer to set

As indicated in table 4， 76.9% of participants prefer teacher to

their own learning goals. 72.3% of participants prefer collaborative

tell them the learning strategies to use to improve English 72.3%of

mode of learning with teacher’s lecture and student discussion each

participants prefer teacher to evaluate the learning. 70.7% of

accounting for half of time in class. 70.8% of participants prefer to

participants prefer teacher organize and manage the classroom

identify their own weakness in learning English and try to work out

activities, with students being actively involved in. 67.7% of

their own way to improve English. 56.9% of participants prefer to

participants prefer teacher to choose what learning material to use in

choose learning tasks and activities in class.

English class. 66.1% of participants prefer to learn with the guidance

In the follow-up interviews, students were asked their views
regarding the responsibility for language learning process in

of teacher in class. 60.0% of participants prefer teacher to decide
learning objective of English course.

language classroom. The interviews revealed fairly consistent

In the follow-up interviews, students were asked their views

responses. 70% of interviewed students view that, in classroom

regarding students and teachers’ responsibility in language classroom.

teaching, the learning methods and techniques should be determined

The interviews revealed fairly consistent responses. 53% of

by learners themselves as they hold the view ‘every student has

interviewed students view that in the classroom teaching the teacher

his/her own learning style, only themselves know which learning

should be responsible for setting learning goals, as they hold the

methods and techniques suit them better’. 50% of interviewed

view ‘the teacher had the expertise to set the learning goals for

students think that in the classroom teaching, students themselves

classroom teaching’. Generally speaking the students are not

should be responsible for monitoring the learning process; 63% of

confident about their ability in setting learning goals. 60% of

interviewed students think that in the classroom teaching, students

interviewed students hold the view that the learning content and

themselves should be responsible for evaluating learning outcome.

progress in the classroom should be determined by teachers.

Results reveal that participants hold positive attitudes towards
learner autonomy to some extent.

In short, evidence from the results for both questionnaire survey
and interviews all suggested, though students hold certain positive

In the follow-up interviews, when students are asked if they are

attitudes towards leaner autonomy, generally speaking, the attitudes

willing to take up more responsibilities both inside and outside the

they hold towards learner autonomy are less than positive. Students’

classroom, 60% of students express their willingness to take up more

positive attitudes towards learner autonomy need to be developed.

responsibilities both inside and outside the classroom. They think

Out-of-class Autonomous Language Learning behaviour.

‘whether it is in the classroom, or out-of-class, only when students

The third section of the questionnaire asked students about their

take greater control of the learning, take up more responsibilities and

out-of-class autonomous language learning practices. Table 2

participate actively in each phase of the learning process, can they

summarizes the results as follows.

learn better’. They think students should ‘take initiatives to find

Table 5 Students’ Out-of-class Autonomous Language Learning Practices.

answers to questions and the teachers only play the role of

Practices Total

N

Percent

facilitator’ When students are asked about their views regarding their

43-60

5

7.7

7.7

autonomous learning ability, 50% of the students think that they

61--70

10

15.4

23.1

have already possessed autonomous learning ability and are

71-80

13

20

43.1

confident about their ability in learning autonomously.

Cumulative Percent

81-90

20

30.8

73.9

Statistics analysis for students’ attitudes towards learner

91-100

13

20

93.9

autonomy revealed that participants hold certain negative attitudes

101-110

3

4.6

98.5

towards learner autonomy. Table 3 summarizes the results as

111-120

1

1.5

100

follows.

121-125

0

0

100

Table 4 Students’ Negative Attitudes towards Learner Autonomy

Negative Attitudes towards Learner Autonomy
Prefer teacher to tell the learning strategies to use to
improve English
Prefer teacher to evaluate the learning
Prefer teacher organize and manage the classroom
activities, with students being actively involved in
Prefer teacher to choose what learning material to use in
English class
Table 6

As indicated in table 4，26.1% of participants (between 91 and

Percent

125) are actively engaged in out-of-class autonomous language

76.9%

learning practices. 50.8% of participants (between 71 and 90) are
moderately engaged in out-of-class autonomous language learning

72.3%

practices. 23.1% of participants (between 43 and 70) are sometimes

70.7%

engaged in out-of-class autonomous language learning practices.

67.7%

autonomous language learning practices of students as shown in

Statistics analysis also revealed the most popular out-of-class
table 6.

Most Popular Out-of-class Autonomous Language Learning Practices among students
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Out-of-class autonomous learning practices

often

sometimes

Often & sometimes

Listen to pop music of the western countries to learn English

56.9%

24.6%

81.5%

I watch English TV programs and movies to improve my English

60.0%

21.5%

81.5%

43.1%

35.4%

78.5%

Pay attention to English signs, advertisement, notices, products description and instructions in
English
I often use dictionary (including e-dictionary) to learn vocabulary

32.3%

40.0%

72.3%

I use Internet to get information to help me to improve English.

53.8%

16.9%

70.7%

26.2%

29.2%

55.4%

20.0%

32.3%

52.3%

21.5%

29.2%

50.7%

I often learn English through APP, such as BBC, CNN, VOA, Coursera, TED talk, Zite,
Economist, NPR, etc.)
I read English books not required by teachers to improve my language proficiency
I often listen to some English materials (e.g. TOEFL practice test, talks, lectures, movies, etc.)
and write them down word by word
As shown in table 6, the most popular out-of-class autonomous
language learning practices among the participants are the following:

ww.ted.com/,(http://www.aldaily.com/,http://m.sparknotes.com/,http:
//www.npr.org/, etc.)

1. Listen to pop music of the western countries to learn English
(81.5% );

2.Watch American & British movies, TV programs (TV series,
talk shows, entertainment shows, etc.) to learn the language (practice

2. watch English TV programs and movies to improve English
(81.5%;

listening comprehension, imitate the English pronunciation, learn the
oral expressions, memorize the classic lines and learn the slangs,

3. Pay attention to English signs, advertisement, notices,

colloquial expressions).

products description and instructions in English (78.5%);

3. Read English Books (literature classics, novels, dramas, etc.).

4. Use dictionary (including e-dictionary) to learn vocabulary
(72.3%);

4. After reading English books, watching English movies, TV
series, do research on them and read related reviews and articles to

5. Use Internet to get information to help to improve English

get more background information.

(70.7%);

5. After the class, search and read the related books, articles,

6. Learn English through APP, such as BBC, CNN, VOA,
Coursera, TED talk, Zite, Economist, NPR, etc.)

journal papers to expand the knowledge learnt in the class.

(55.4%)

7. Read English books not required by teachers to improve the

6. Use mobile application software (e.g. BBC app, CNN app,
economist app, etc.) on smart phones and pad to learn English.

language proficiency (52.3%)
8. Listen to some English materials (e.g. TOEFL practice test,
talks, lectures, movies, etc.) and write them down word by word
(50.7%)
In the follow-up interviews, students were asked to talk about
their out-of-class autonomous language learning practices.The

7. Communicate with native speakers or communicate online
with native speakers via social networks such as Facebook, Twitter,
etc.
8. Listen to English radio programs.
9. Access the university library resources to read articles in
English electronic journals.

interviews revealed fairly consistent responses. The interviews

10. Learn the usage of English vocabulary via the use of corpus.

revealed that, with the technological development, the autonomous

11. Listen and learn to sing the English songs to learn English.

learning practices of university language students have changed
dramatically. The technology has provided language learners with
rich learning resources and convenient learning tools. More and
more students are engaged in the newly emerging autonomous
language learning practices (web-based learning and mobile
learning). The following summarizes the autonomous language
learning practices of interviewed students.
1. Access the websites to learn English language skills and
knowledge.
(http://www.economist.com/,https://www.washingtonpost.com/,
http://www.usatoday.com,http://www.scmp.com/,http://www.wallstre

12. Learn the model English essay and memorize the useful
sentences.
13. Write English diaries.
14. Pay attention to English menus, English signs, English
advertisements to learn practical English.
15. Read English blogs.
16. Translate some classic English essays, speeches into
Chinese.
17.Attend English lectures.
18. Take part in extracurricular field practices and volunteer
work to practice English.

etjournal.com/,http://www.huffingtonpost.com/news/new-york-times

The interviews revealed that all interviewed students engage in

/,http://www.chinadaily.com.cn/,http://edition.cnn.com/,http://www.b

out-of-class autonomous language learning activities, but the

bc.co.uk/,https://www.quora.com/,https://www.coursera.org/,http://w

students all tend to learn receptive skills more (listening& reading
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skills), few students engage in learning productive skills (speaking &

correlation between student’s motivation, their attitudes towards

writing). The possible reason is that it is relatively easy to find

learner autonomy and their out-of-class autonomous language

resources (English newspapers, magazines and journals, etc.) to

learning practices.

learn receptive skills by themselves, while the learning of productive

Table 7

skills is more complex as it involves more factors, for example, to

learner autonomy and out-of-class autonomous language

practice speaking skills, you need to find a partner; this social

learning practices

Correlation between motivation, attitudes towards

demands limit the learner’s choice of learning time, place and

Attitude total Practice total Motivation

learning mode. Improvement of writing skills requires the feedback
Pearson Correlation

from teachers, otherwise learners lack the motivation for learning.
This research finding is consistent with Yap’s (1998) work, who

Attitude total

1

Sig. (2-tailed)

conducted a study on out-of-class English learning practices of 18

.341**

.305*

.005

.014

N

65

65

65

Pearson Correlation

.341**

1

.305*

Sig. (2-tailed)

.005

receptive language skills learning activities instead of productive

N

65

65

65

language skill learning activities. She discovered that out-of-class all

Pearson Correlation

.305*

.305*

1

Sig. (2-tailed)

.014

.013

N

65

65

Hong Kong middle school students. Her study revealed that the
participants in her study search autonomously for resources and
opportunities to learn English, but they all tend to engage in

participants in her study tend to listen and read in English much

Practice total

Motivation

more than they speak and write in English (more input and less

.013

65

output). This is consistent with my research findings in this study. In

As shown in table 7, participants’ motivation is positively

the interview, one student revealed that she often listened and read

correlated with their attitudes towards learner autonomy (0.305),

English essays, while often ignored practicing oral and writing skills.

participants’ motivation

‘For speaking skill, I often think about what I should say, instead of

out-of-class autonomous language learning practices (0.305).

practicing speaking, while for the writing, I only think about the

Participants’ attitudes towards learner autonomy is significantly

content and structure of the essay instead of actually writing the

correlated with their out-of-class autonomous language learning

essay’. Another participant revealed that ‘ There are abundant

practices (0.341, P=0.005).

is

positively

correlated

with

their

Internet resources, particularly the learning content for listening and

In order to find out whether there are significant differences

reading (news, audio book, American and British TV series), there

between different motivation groups in their attitudes towards

are a great variety of English learning content you can select from’.

learner autonomy and out-of-class autonomous language learning

In short, evidence from the results for both questionnaire survey

practices, the participants are divided into three groups according to

and interviews all suggested, though students do engage in some

their motivational level (participants who self-report themselves as

out-of-class autonomous language learning practices, generally

slightly motivated and not motivated are viewed as low-motivation

speaking, the students are not actively engaged in out-of-class

group, those who self-report themselves as moderately motivated are

autonomous language learning practices. Students’ out of classroom

viewed as medium-motivation group, while those who self-report

behavior demonstrated little autonomy.

themselves as highly-motivated are viewed as high-motivation

Relation

between

motivation,

attitudes

towards

learner

autonomy and out-of-class autonomous language learning behavior

group). Table 8 present the descriptive statistics for attitudes and
practices for different motivation group.

Pearson-correlation analysis is performed to determine the
Table 8
Motivation

Attitudes

Practices

Descriptive Statistics for Attitudes and Practices for Different Motivation Group
N

Mean

Low

9

58.56

Medium

44

62.57

High

12

66.83

Total

65

62.80

Low

9

Medium
High

Std. Deviation Std. Error

95% Confidence Interval for Mean

Minimum Maximum

Lower Bound

Upper Bound

2.625

52.50

64.61

45

69

6.322

.953

60.65

64.49

48

78

10.870

3.138

59.93

73.74

36

77

7.781

.965

60.87

64.73

36

78

71.56

15.597

5.199

59.57

83.54

44

91

44

80.82

12.772

1.925

76.94

84.70

51

102

12

88.17

20.696

5.974

75.02

101.32

43

123

7.876

As indicated in table 8, the mean score for attitudes towards

high-motivation group is 66.83; the mean score for participants’

learner autonomy for low-motivation group is 58.56, the mean score

out-of-class autonomous language learning practices for low,

for medium-motivation group is 62.57, the mean score for

medium and high motivation group is 71.56, 80.82, 88.17
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respectively.

attitudes

ANOVA is performed to ascertain whether there are
significant differences between different motivation groups in their
Table 9

towards

learner

their

out-of-class

9.
ANOVA
df

Mean Square

F

Sig

3.173

.049

3.219

.047

Between Groups

359.716

2

179.858

Within Groups

3514.684

62

56.688

Total

3874.400

64

Between Groups

1419.812

2

709.906

Within Groups

13672.434

62

220.523

Total

15092.246

64

Autonomous practices

and

autonomous language learning practices. Result is presented in Table

Sum of Squares

Attitudes

autonomy

39

As indicated by ANOVA result, F statistic 0.049, 0.047 indicate

motivation and their out-of-class autonomous language learning

that there are significant differences between students’ motivation

practices, Post Hoc test (Multiple comparison) is performed to assess

and their attitudes towards learner autonomy, and there are

whether there are significant differences in students’ attitudes

significant differences between students’ motivation and their

towards learner autonomy and their out-of-class autonomous

out-of-class autonomous language learning practices.

language learning practices between low, medium and high

As significant differences exist between students’ motivation

motivation group. The result is presented as follows.

and their attitudes, significant differences exist between students’
Table 10
Dependent Variable

(I) Motivation

(J) Motivation

Low

Attitude

Low

Practice

learner

of

Upper Bound

.352

-10.92

2.90

High

-8.278

3.320

.052

-16.60

.05

Low

4.013

2.754

.352

-2.90

10.92

High

-4.265

2.452

.228

-10.42

1.88

Low

8.278

3.320

.052

-.05

16.60

Medium

4.265

2.452

.228

-1.88

10.42

Medium

-9.263

5.433

.242

-22.89

4.36

High

-16.611*

6.548

.047

-33.03

-.19

Low

9.263

5.433

.242

-4.36

22.89

High

-7.348

4.836

.322

-19.48

4.78

Low

16.611*

6.548

.047

.19

33.03

Medium

7.348

4.836

.322

-4.78

19.48

–motivation group and low-motivation group are 0.228,0.352, which

low-motivation group is 0.052 while the significance of attitudes

indicates that there are more significant differences in participants’

towards

of

group

and

out-of-class autonomous language learning practices between the

and

high-motivation group and low-motivation group than differences

low-motivation group are 0.242,0.352 respectively, which indicates

between high-motivation group and medium –motivation group,

that there are more significant differences in participants’ attitudes

medium–motivation group and low-motivation group.

group,

high-motivation

group

group

medium–motivation

autonomy

high-motivation

high-motivation group and medium –motivation group, medium

and

learner

autonomy

95% Confidence Interval
Lower Bound

2.754

As shown in table 10, the significance of participants’ attitudes
towards

Sig.

-4.013

Medium

High

Mean Difference (I-J) Std. Error

Medium

Medium

High

Multiple Comparisons

medium–motivation

towards learner autonomy between the high-motivation group and

In order to find out whether the students who hold positive

low-motivation group than differences between high-motivation

attitudes towards learner autonomy and students who hold negative

group and medium –motivation group, medium–motivation group

attitudes towards learner autonomy differ in their out-of-class

and low-motivation group.

autonomous language learning practices, Independent samples T test

The significance of participants’ out-of-class autonomous
language

learning

practices

high-motivation

The participants are ranked on the basis of their

attitudes towards the learner autonomy. The top 27% participants of

low-motivation group is 0.047, while the significance of participants’

the ranking are rated as the positive-attitude group, and the

out-of-class

participants who score at the bottom 27% are rated as the

language

learning

group

is performed.

and

autonomous

of

practices

of
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negative-attitude group. Table 11 presents the descriptive statistics of

out-of-class autonomous language learning practices. Table 12

positive-attitude group and negative-attitude group in their

presents the Independent Samples Test results.

Table 11

Autonomous learning practices

Issue 1, 2016

Group Statistics

Group

N

Mean

Std. Deviation

Std. Error Mean

Negative-attitude group

15

73.93

15.064

3.890

Positive-attitude group

34

79.32

12.350

2.118

As shown in table 11, the mean of participants’ out-of-class

is 73.93, while the mean for positive- attitude group is 79.32.

autonomous language learning practices for negative- attitude group
Table 12

Independent Samples Test

Levene's Test for
Equality of

t-test for Equality of Means

Variances
95% Confidence Interval
of the Difference

Equal variances
Practice total

assumed
Equal variances not
assumed

Mean

F

Sig.

t

df

Sig. 2-tailed

1.575

.216

-1.316

47

.195

-5.390

-1.217

22.688

.236

-5.390

Std. Error

Lower

Upper

4.097

-13.632

2.852

4.429

-14.559

3.778

Difference Difference

As shown in the table 12, the significance (2-tailed) of

study indicates that students’ attitudes towards learner autonomy is

out-of-class autonomous language learning practices is 0.195, which

significantly correlated with their out-of-class autonomous language

reveals that significant differences in their out-of-class autonomous

learning practices, which means that the more positive attitudes

language learning practices between positive-attitude group and

towards learner autonomy the student has, the more likely he/she

negative attitude group exist.

will engage in out-of-class autonomous language learning practices

In short, evidence from Pearson correlation analysis, ANOVA,

Thus language teachers need to help students develop positive

post hoc test and independent samples test all suggested that

attitudes

participants’ motivation is positively correlated with their attitudes

responsibilities to students so that students can take greater control

towards learner autonomy, participants’ motivation is positively

of learning instead of depending on the teacher. With positive

correlated with their out-of-class autonomous language learning

attitudes towards learner autonomy, students will more likely engage

practices.

in more autonomous learning practices outside the classroom.

Participants’ attitudes towards learner autonomy is

significantly correlated with their out-of-class autonomous language
learning practices.
Implications for the implementation of learner autonomy at
university

towards

leaner

autonomy

by

transferring

more

The study also shows that students’ motivation is positively
correlated with their out-of-class autonomous learning practices,
which means that the higher motivation a student has, he/she will
more likely engage in out-of-class autonomous language learning

As was noted above, results from the present study showed that

practices, and the lower motivation a student has, he/she will less

Chinese university language learners’ motivational level for

likely engage in out-of-class autonomous language learning

language learning is of medium level, they don’t hold positive

practices .Thus it is important for university language teachers to

attitudes towards leaner autonomy and they demonstrate little

raise the motivational level of students by making the language

autonomy in out-of-class learning. To sum up, they are not quite

classes more engaging or by giving students more opportunities to

ready to learn autonomously both inside and outside the classroom.

learn autonomously.

As the study results show that students’ motivational level is

As the study shows, though the majority of university language

positively correlated with their attitudes towards learner autonomy,

learners don’t hold positive attitudes toward leaner autonomy, still

which means that the higher motivation a student has, the more

the students show a certain degree of leaner autonomy, thus language

positive attitudes towards leaner autonomy he/she holds. Besides, the

teachers should provide more opportunities for students to be
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actively involved in all aspects of autonomous learning, for example,

autonomous language learning of Chinese language learners.

the study revealed that the majority of students prefer to set their

---------------------------------------------------------------------

learning goals and choose learning tasks and activities in class.
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